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Preface

· Include a copy of the school’s schoolwide learner outcomes.
· Comment on the school’s self-study process with respect to the expected outcomes of the self-study.
1. The involvement and collaboration of all staff and other stakeholders to support student achievement.
2. The clarification and measurement of what all students should know, understand, and be able to do through schoolwide learner outcomes and academic standards (note the selected schoolwide learner outcomes examined by the school).
3. The gathering and analyzing of data about students and student achievement.
4. The assessment of the entire school program and its impact on student learning in relation to schoolwide learner outcomes, academic standards, and ACS WASC/CDE criteria
5. The alignment of a long-range action plan to the school’s areas of need; the development and implementation of an accountability system for monitoring the accomplishment of the plan.
Technology High School Student Learner Outcomes are referred to as Expected School-wide Learning Results. The ESLRs/SLOs are tied to assignments and rubrics across the curriculum and they are stated as follows:
· Personal Integrity

· Citizenship and Global Responsibility

· Reflective Learning

· Critical Thinking

· Effective Communication

The Self-study process began at the start of the 2017-18 term with Technology High stakeholders and staff holding discussions based on the prior Visiting Committee’s report and looking to the future. Surveys were completed, collected, disaggregated, and discussed by the staff and a student committee. Further conversations took place with parent groups including the PTSA and Site Council. Many of the discussions in the above groups emphasized connection to student achievement and success as well as assessment of learning.  A major talking point of those conversations surrounded the use of rubrics to describe and quantify student progress towards identified learning goals.
The Self Study shows the alignment of yearly LCAP, SPSA, ELAC to the six-year WASC Action Plan monitored by site and district personnel and committees to be reported out all stakeholders WHEN? WHO? HOW?
Chapter I: Progress Report
Since the last self-study:

· Comments on the school’s major changes and follow-up process.

· Discuss how the school through its action plan has accomplished each of the critical areas for follow-up, including the impact on student learning.

THS has out grown its current site and due to declining enrollment; as a result, the site of an elementary school next to the junior high is being remodeled for Technology High School to begin the 2019-20 school term. The need for more room is a direct result of the increased diversity and effort to balance the student population.
THS created Action Goals for the prior Self-study and as a result it led to two additional goals for this Self-study. The goals and responses are as follows:
2013 Action Goal 1: 

Align English Language Arts instructional designs towards Expository Reading Writing Course (ERWC) curriculum across all grade levels within the scope and context of Common Core State Standards (CCSS)
Tech High has implemented the ERWC courses and strategies in all levels of ELA classes. This was done with a two-tier approach to ERWC instruction: it is integrated into all ELA classes in grades 9-11 and taught as one of two ELA options to 12th graders. Social Studies teachers are also mentioned in this 2013 goal; three-quarters of them on site school are trained in ERWC strategies. 
2013 Action Goal 2:

Align Mathematics instructional designs towards College Readiness within the scope and context of Common Core State Standards
THS math curriculum has been aligned with the Common Core State Standards. The first step was to purchase CCSS-aligned textbooks for Algebra 1, Geometry, and Algebra 2. The math teachers worked together to research different publisher’s offerings and choose the best curriculum for Tech High’s students and curriculum. 
Since THS draws students from a large variety of middle schools and districts, it is not enough to know that a student has been successful in an 8th grade Algebra 1 class. About half of them take Algebra 1 at the high school level before moving on to Geometry, as shown by the placement tests. Mathematics Diagnostic Testing Project (MDTP) is used for assessment because it is aligned to Common Core.  The Math High-School College Bridge course was not implemented since online options for remediation were available (e.g., Kahn Academy math lessons, on their websites and online course assignments).
2013 Action Goal 3: 

Create and implement benchmark assessments for English Language Arts and Mathematics
Due to the district changing of testing programs and the change in state testing Interim Assessments are just being made available. The school is currently in the process of implementing the ELA interim assessments for 9th graders, and plan to extend implementation to 10th and 11th grade in the future. This is addressed in THS’s 2018/19 WASC Goal 1.
2013 Action Goal 4: 

Create and implement academic support systems for struggling students   
The most notable change THS was made around this goal by creating a twice-weekly intervention and advocacy period, called ASC, for all students. The schedule was created by the entire staff collaborating on a plan to be most beneficial and practical, and it was considered extremely successful until we implemented the block system this year. The school plans to re-work the block schedule for next year so that such intervention and advocacy will take place once a week by having all classes meet for a shorter period. Upon implementing an 8-period block schedule this year the intervention time was cut by five minutes. Students and staff stated this lost time is needed. The plan is to change the schedule on Mondays to give back needed time. THS did not add more AVID classes as stated in the 2013 goal because of the number of students enrolled at the school was not conducive to recruiting a sufficient number of AVID students.
2013 Action Goal 5:  

Increase the gender and ethnic diversity of the school so that it is a demographically equitable and accessible reflection of the community it serves

In effort to reach out to the surrounding community in order to create a more diverse group of applicants has been ongoing since 2013. Progress can be seen in this year’s 9th grade class. Whereas in 2013/14 Tech High’s population was only 36.9% female, this year’s 9th grade class consists of 48% female. The 10th grade has the lowest percentage of girls, at 27%, and that is because of challenges due to the school’s small applicant pool. The challenges can also be seen in the fact that there are currently only 77 10th graders, although typically the school expects that number to be close to 90. The number of 11th and 12th grade females is 34 and 41, respectively. Whereas in 2013/14 the students were 37% female, that rate is currently only at 38% across all grade levels.
The number of English Learner students at Tech High has almost doubled, from 38 to 69, although all of those students have been re-designated from ELL. The district created a new middle school (Technology Middle School) that draws from an area with high numbers of students who identify as Hispanic, as well as greater percentages of families in the low socioeconomic category
Chapter II: Student/Community Profile
Briefly summarize the most critical information from the student/community profile that impacts the school. Include the following:

· Brief description of the students and community served by the school.
· School’s analysis of student achievement data (e.g., SBAC, AP, college SAT, and graduation rates).
· Other pertinent data (e.g., attendance rates, size of EL/LEP population, teacher credentialing, class size, dropout rates, programs for students).
· Appropriateness of identified critical learner needs and their linkage to schoolwide learner outcomes.

( 
Note: Show data in chart format and comment. Include sections of the profile that show student achievement findings and interpretations.

· Comment on significant findings revealed by the profile and/or pertinent data that were not included in the profile.
Rohnert Park is a city in Sonoma County, approximately 50 miles north of San Francisco.  With an estimated population of 42,838, the community is one of the earliest planned communities in the country.  
Technology High School, founded in 1999, is located on the campus of Sonoma State University. The school started as a specialized program within Rancho Cotate High School but located on the university campus. The focus of the program was to provide a curriculum that would prepare students for technical careers in engineering and technology. Students enrolled in science, engineering, and mathematics courses in a project-based learning environment at Technology High School while taking their other classes at Rancho Cotate High School, the local comprehensive high school that is within walking distance of the Technology High School campus. 

The Technology High School Program was so successful that the Cotati-Rohnert Park Unified School District Board of Trustees approved the Program to become an alternative high school in the fall of 2002. The curricular program expanded to incorporate Language Arts, Social Studies, Physical Education, and Spanish. THS annually accepts a class of full-time freshmen chosen from a selection process that includes an application, group project with a group interview, and individual interview with a THS staff member. The first Technology High School class graduated in June 2006.

According to 2016 census data for Rohnert Park, the city population is 63.2% White, 23.9% Hispanic, 6.3% Asian, 4.6% Two or more races, 0.4% Other Race, 1.4% African-American. Native American and Pacific Islanders make up less than 0.5% of the population. 

	Rohnert Park population by ethnicity (percent)

	White
	Hispanic
	Asian
	Black
	Pacific Islander
	Native American
	Two or more races
	Other race

	63.2
	23.9
	6.3
	1.4
	0.2
	0.05
	4.6
	0.4


THS stated the students, staff and stakeholders want to move towards a more balanced and diverse student population as seen below:

	Tech High Gender Distribution

	Year
	Total Students
	% Female
	% Male

	2018-19
	327
	38
	62

	2017-18
	327
	36.4
	63.6

	2016-17
	352
	38.1
	61.9

	2015-16
	347
	39.2
	60.8

	2014-15
	302
	37.4
	62.6

	2013-14
	255
	36.9
	62.4


	Year
	Total Students
	American Indian % of

enrollment
	Asian % of     enrollment
	Pacific Islander

% of

enrollment
	Filipino

% of enrollment
	Hispanic/Latino

% of enrollment
	African American

% of

enrollment
	White

% of enrollment
	Multi

% of enrollment

	2017-18
	327
	0.3
	7.7
	0.6
	0.9
	17.5
	0.9
	62.6
	7.4

	2016-17
	348


	0.6
	8.3
	0.9
	0.9
	16.7
	1.4
	64.4
	4.3

	2015-16
	342
	0.9
	10.5
	0.9
	1.8
	16.4
	1.5
	63.2
	4.1

	2014-15
	313
	1.0
	11.8
	0.6
	2.2
	16.0
	1.6
	61.3
	4.8


The initial student makeup was mostly male and White. The student ethnicity mirrors the surrounding area and is as follows:

	Rohnert Park population by ethnicity (percent)

	White
	Hispanic
	Asian
	Black
	Pacific Islander
	Native American
	Two or more races
	Other race

	
	
	
	
	
	
	
	

	63.2
	23.9
	6.3
	1.4
	0.2
	0.05
	4.6
	0.4


THS analyzed student demographic and performance data shows that showed the school has multiple strengths and several areas for growth.  Overall, students have performed well academically.  Over the past six years, the school has increased the number of AP course offerings resulting in a significant increase in the number of students enrolling in AP classes.  More students are taking AP tests as seen in the graphic that follows. THS has also increased academic course offerings with the introduction of a three-year progression of Engineering courses from the Project Lead The Way curriculum.  Coupled with the existing academic curriculum at THS, the school has created a course of study that accentuates applied student learning, high academic standards, California State Standards as well as ACS WASC criteria.
[image: image1.png]Total AP Students

Number of Exams

AP Students with Scores 3+

B % of Total AP Students with Scores 3+

Total AP Students

Number of Exams

AP Students with Scores 3+

[ % of Total AP Students with Scores 3+

Total AP Students

Number of Exams

AP Students with Scores 3+

% of Total AP Students with Scores 3+

2014 2015 2016 2017 2018
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23 67 108 112 110

30 93 213 224 235

19 37 77 97 86

82.6 55.2 71.3 86.6 78.2
California

354,227 372,502 396,254 416,758 425,404

668,479 707,509 749,392 791,238 804,692

227,801 237,063 247,846 259,641 271,028
64.3 63.6 62.5 62.3 63.7

Global

2,352,026 2,497,164 2,625,319 2,762,293 2,832,689

4,199,454 4,516,044 4,741,566 5,006,273 5,145,020

1,442,136 1,515,264 1,583,115 1,666,078 1,736,876
61.3 60.7 60.3 60.3 61.3




 
The Technology High School staff believes that school attendance has a direct correlation to student performance. When students are in school on time, there is a greater chance for students to be successful learners. The chart below indicates the Average Daily Rate of attendance at Technology High School for the past six school years.

	Year
	Attendance Rate (ADA)

	2017-18
	96.4% 

	2016-17
	 96.7%

	2015-16
	 95.6%

	2014-15
	 96.1%

	2013-14
	 96.2%

	2012-13
	 95.8%


Chapter III: Quality of the School’s Program
Based on the school’s self-study and visiting committee findings, for each criterion in the following categories:
A. Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources
B. Standards-based Student Learning: Curriculum
C. Standards-based Student Learning: Instruction
D. Standards-based Student Learning: Assessment and Accountability
E. School Culture and Support for Student Personal and Academic Growth
· Summarize an analysis of what currently exists and its impact on student learning

· Highlight the areas of strength (if any)
· Highlight the key issues (if any)

· List important evidence about student learning from the self-study and the visit that supports these
 strengths and key issues.

Note:  When writing the analytical summary for each criterion, use the indicators as a guide to ensure that all important aspects of each criterion are addressed (see the ACS WASC/CDE Accreditation Status Determination Worksheet).

CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP, STAFF, AND RESOURCES
A1.
Vision and Purpose Criterion

To what extent a) does the school have a clearly stated vision and mission (purpose) based on its student needs, current educational research, the district LCAP, and the belief that all students can achieve at high academic levels?

To what extent is the school's purpose, supported by the governing board and the district LCAP, further defined by schoolwide learner outcomes and the academic standards?
INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Vision – Mission – Schoolwide Learner Outcomes – Profile: The school has established a clear, coherent vision and mission (purpose) of what students should know and demonstrate; it is based upon high-quality standards and is congruent with research, practices, the student/community profile data, a belief that all students can learn and be college and career ready, and aligned with district goals for students.
Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes: There are effective processes in place to ensure involvement of all stakeholders in the development and periodic refinement of the vision, mission, and schoolwide learner outcomes.

Understanding of Vision, Mission, Schoolwide Learner Outcomes, District LCAP: Students, parents, and other members of the school and business community demonstrate understanding of and commitment to the vision, mission, the schoolwide learner outcomes, and the district LCAP.
The school has established a clear, coherent vision and mission (purpose) of what students should know and demonstrate; it is based upon high-quality standards and is congruent with research, practices, the student/community profile data, a belief that all students can learn and be college and career ready, and aligned with district goals for students.

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes: There are effective processes in place to ensure involvement of all stakeholders in the development and periodic refinement of the vision, mission, and schoolwide learner outcomes.

Understanding of Vision, Mission, Schoolwide Learner Outcomes, District LCAP: Students, parents, and other members of the school and business community demonstrate understanding of and commitment to the vision, mission, the schoolwide learner outcomes, and the district LCAP.

Technology High School has defined five pillars for the student learning: Project based learning, use of technology, interdisciplinary curriculum, small school size, and empowering students. The Schoolwide Learning Outcomes (ESLRs) were reviewed yearly since 2016 by all stakeholders to ensure their relevance and used to guide program development. The Vision statement was updated in the spring of 2018 by members of all stakeholder groups and includes the five pillars. The Mission Statement clearly supports a rigorous innovative college-preparatory curriculum. Data provided by the school show that students are successful at a high level. The central administration supports Technology High School by providing the funding resources necessary to successfully accommodate a full complement of students.

A2.
Governance Criterion

To what extent does the governing board a) have policies and bylaws that are aligned with the school's purpose to support the achievement of the schoolwide learner outcomes, academic standards, and college- and career-readiness standards based on data-driven instructional decisions for the school?

To what extent does the governing board delegate implementation of these policies to the professional staff?

To what extent does the governing board monitor results regularly and approve the single schoolwide action plan and its relationship to the Local Control and Accountability Plan?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Governing Board and District Administration: The district policies and procedures are clear regarding the specific duties and roles of the governing board and district administration in their relationship to the school and staff.

Governing Board and Stakeholder Involvement: Parents, community members, staff, and students are engaged in the governance of the school.

Uniform Complaint Procedures: The school leadership understands and utilizes the Uniform Complaint Procedures from the district.
Governing Board and District Administration: The district policies and procedures are clear regarding the specific duties and roles of the governing board and district administration in their relationship to the school and staff.

Governing Board and Stakeholder Involvement: Parents, community members, staff, and students are engaged in the governance of the school.

Uniform Complaint Procedures: The school leadership understands and utilizes the Uniform Complaint Procedures from the district.

The governing board supports the state standards which are an intrinsic part of the development of the school wide learning outcomes. There is evidence in the report that the governing board supports the recommendations of the school to expand programs and course offerings based on student data. The school has added more AP courses, Project Lead the Way Engineering courses, extra-curricular sports, and plan to add visual and performing arts classes in the 2019-2020 school year.

The uniform complaint procedure is clearly spelled out on the district website.

A3.
Leadership: Empowerment and Continuous Planning and Improvement Criterion
To what extent based on student achievement data, does the school leadership, parent/community, and staff make decisions and initiate activities that focus on all students achieving the schoolwide learner outcomes, academic standards, and college- and career-readiness standards? 

To what extent do the school leadership and staff annually monitor and refine the schoolwide action plan and make recommendations to modify the LCAP based on analysis of data to ensure alignment with student needs?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Broad-Based and Collaborative: The school’s broad-based, collaborative planning process is a continuous improvement cycle that a) assesses data to determine student needs, b) collaboratively determines and implements strategies and actions and c) monitors results and impact on student success.

Single School Plan for Student Achievement Correlated to Student Learning: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and driven by the analysis of student achievement data and aligned with district LCAP.
Staff Actions/Accountability to Support Learning: The school leadership and staff demonstrate shared decision-making responsibility, and self-reflection on actions and accountability for implementing practices, programs, actions, and services that support student learning.

Internal Communication and Planning: The school has effective existing structures for internal communication, planning, and resolving differences.
Broad-Based and Collaborative: The school’s broad-based, collaborative planning process is a continuous improvement cycle that a) assesses data to determine student needs, b) collaboratively determines and implements strategies and actions and c) monitors results and impact on student success.

Single School Plan for Student Achievement Correlated to Student Learning: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and driven by the analysis of student achievement data and aligned with district LCAP.

Staff Actions/Accountability to Support Learning: The school leadership and staff demonstrate shared decision-making responsibility, and self-reflection on actions and accountability for implementing practices, programs, actions, and services that support student learning.

Internal Communication and Planning: The school has effective existing structures for internal communication, planning, and resolving differences.

The school reports that student achievement has risen demonstrably at Technology High School. Teachers and the principal regularly analyze and utilize data to target general areas for growth.  Teachers meet as a unified staff to create action plan to address specific needs. The staff has collaborated to create interdisciplinary support structures to make the curriculum accessible to a wider variety of students. Tech High has increased significantly the number of Advanced Placement courses. The small faculty and staff allows for an ongoing focus on making decisions and initiation of activities to aid students in successfully completing school-wide learning outcomes. There are numerous systems in place to assure regular communication, evaluation, and planning. All staff members work together to support student achievement and counsel students in habits that support success. 

Conversations with faculty and staff indicate a commitment to recruiting and admitting a more diverse population of students.  Staff reports the addition of extra-curricular sports opportunities has made the school program more inclusive. Toward this goal the school has accepted some students for the 2019-2020 school year who will need more Algebra support, who have IEP’s and physical challenges. In addition, the course offerings for the next school year will include more visual and performing arts classes.

A4.
Staff: Qualified and Professional Development Criterion

To what extent does a qualified staff facilitate achievement of the student academic standards and the schoolwide learner outcomes through a system of preparation, induction, and ongoing professional development? 

To what extent is there a systematic approach to continuous improvement through professional development based on student performance data, student needs, and research?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Qualifications and Preparation of Staff: The school has confidence in district procedures to ensure that staff members are qualified based on staff background, training, and preparation. The processes to assign staff members and provide appropriate orientation for all assignments maximizes the expertise of the staff members in relation to impact on quality student learning.
Defining and Understanding Practices/Relationships: The school implements a clear system to communicate administrator and faculty written policies, charts, and handbooks that define responsibilities, operational practices, decision-making processes, and relationships of leadership and staff.

Support of Professional Development/Learning and Measurable Effect on Student Learning: The school effectively supports professional development/learning with time, personnel, material, and fiscal resources to facilitate all students achieving the academic, college- and career-readiness standards, and the schoolwide learner outcomes.

Supervision and Evaluation: The school implements effective supervision and evaluation procedures in order to promote professional growth of staff.
The staff is highly qualified, motivated, and student-centered. 94% of the teachers are fully qualified to teach their assigned courses. Only 2 teachers are not fully credentialed one of whom was a college professor. Faculty is supported by time and personnel for planning and professional development to facilitate academic standards and school-wide learning outcomes. The faculty voted to add five minutes to the school day to create eleven shortened days to devote to collaboration, planning and professional development. The district supports site level decision making by designating site-level teacher leaders. Technology High School Core Leadership members meet monthly to discuss the academic shifts of Project Based Learning, interdisciplinary units and collaboration to increase student engagement. The Core Leadership team includes representatives from all levels of the school staff.

A5.
Resources Criterion

To what extent are the human, material, physical, and financial resources sufficient and utilized effectively and appropriately in accordance with the legal intent of the program(s) and LCAP to support students in accomplishing the schoolwide learner outcomes, academic standards, and the college- and career-readiness standards?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Allocation Decisions and Their Impact: There is a relationship between the decisions about resource allocations, the district’s LCAP, and the Single Plan for Student Achievement (SPSA), the school’s vision, mission, the schoolwide learner outcomes, critical student learning needs, academic standards, and college- and career-readiness standards. The school leadership and staff are involved in the resource allocation decisions.

Practices: There are district processes and practices in place for developing an annual budget, conducting an annual audit, and at all times conducting quality business and accounting practices.

Facilities: The school’s facilities are adequate to meet the students’ learning needs, support the educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are safe, functional, and well-maintained.
Instructional Materials and Equipment: The policies and procedures for acquiring and maintaining adequate instructional materials and equipment, such as textbooks, other printed materials, instructional technology, manipulatives, and laboratory materials are effective.

Well-Qualified Staff: Resources are available and used to enable the hiring, nurturing, and ongoing professional development of a well-qualified staff for all programs, supporting the school’s vision, mission, schoolwide learner outcomes, and identified student learning needs.

Long-Range Planning: The district and school’s processes for regularly and effectively aligning the Local Control Accountability Plan (LCAP) with site resource decisions ensures the continual availability and coordination of appropriate funds to support students’ achievement of the schoolwide learner outcomes, critical student learning needs, academic standards, college- and career-readiness indicators and standards, and schoolwide learner outcomes.

Allocation Decisions and Their Impact: There is a relationship between the decisions about resource allocations, the district’s LCAP, and the Single Plan for Student Achievement (SPSA), the school’s vision, mission, the schoolwide learner outcomes, critical student learning needs, academic standards, and college- and career-readiness standards. The school leadership and staff are involved in the resource allocation decisions.

Practices: There are district processes and practices in place for developing an annual budget, conducting an annual audit, and at all times conducting quality business and accounting practices.

Facilities: The school’s facilities are adequate to meet the students’ learning needs, support the educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are safe, functional, and well-maintained.

Instructional Materials and Equipment: The policies and procedures for acquiring and maintaining adequate instructional materials and equipment, such as textbooks, other printed materials, instructional technology, manipulatives, and laboratory materials are effective.

Well-Qualified Staff: Resources are available and used to enable the hiring, nurturing, and ongoing professional development of a well-qualified staff for all programs, supporting the school’s vision, mission, schoolwide learner outcomes, and identified student learning needs.

Long-Range Planning: The district and school’s processes for regularly and effectively aligning the Local Control Accountability Plan (LCAP) with site resource decisions ensures the continual availability and coordination of appropriate funds to support students’ achievement of the schoolwide learner outcomes, critical student learning needs, academic standards, college- and career-readiness indicators and standards, and schoolwide learner outcomes.

The highly qualified staff emphasizes teacher leadership and ongoing collaboration focusing on student-learning outcomes. The staff meets regularly in both content area and cross-curricular groups to facilitate the formulation and implementation of periodic common assessments, student-learning outcomes, and the implications of impending district-wide Common Core State Standards. Teachers are sensitive to student success and collaborate on instructional designs and intervention strategies.

Technology High School programs are well funded by the district. The district is refurbishing an decommissioned grade school building so that the school can move from the Sonoma State University campus to an autonomous school site. Conferences with stakeholders indicate that there is a concern that the athletic may not be refurbished causing a safety issue. There are active booster and PTSA groups that further financially support the needs of the school programs.

A6. 
Resources Criterion [Charter Schools only]

To what extent has the charter school’s governing authority and the school leadership executed responsible resource planning for the future? 

To what extent has the school developed policies, procedures, and internal controls for managing the financial operations that meet state laws, generally accepted practices, and ethical standards?
To what extent is the school fiscally solvent and does it use sound and ethical accounting practices (budgeting/monitoring, internal controls, audits, fiscal health and reporting)?
INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Long-range Financial (and Other Resources) Plan and Stakeholder Involvement: The school regularly involves stakeholders in the review of its long-range plan/capital needs (and other resources) in relation to the school’s vision, mission, and schoolwide learner outcomes. Decisions about resource allocation are directly related to the school’s vision, mission, and schoolwide learner outcomes.

Regular Accounting and External Audit Procedures: The school has written policy that defines internal controls, contracts, regular accounting, and external audit procedures.

Processes for Implementation of Financial Practices: The school employs accountability measures to assure that personnel follow fiscal policies and procedures.
Budgeting Process — Transparency: The school develops and monitors its annual budgeting process to ensure transparency and stakeholder involvement.

Adequate Compensation, Staffing, Reserves: The school governing body provides adequate compensation to faculty, administrators, and staff; adequate staffing for the school’s program; and reasonable accumulation of reserves.

Marketing Strategies: The school has marketing strategies to support the implementation of the developmental program, including research and information to help develop future planning.

Informing the Public and Appropriate Authorities: The governing authorities and school leaders inform the public and appropriate governmental authorities about the financial needs of the organization.
CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP, STAFF, AND RESOURCES
Areas of strength for Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources (if any):
· The culture of the school includes a high expectation of student achievement

· The staff models high expectation and achievement

· The highly qualified staff emphasizes teacher leadership and ongoing collaboration focusing on student-learning outcomes. 

· The high staff morale

· The willingness to find ways to be more inclusive and include a diverse population of students

Key issues for Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources (if any):
· Continue to reinforce support measures to ensure the continued academic success of students

· Continue to identify ways to reach out to the community at large to recruit a diverse population of students
· Take steps to assure the safety of all facilities used by students and staff.
Important evidence from the self-study and the visit that supports these strengths and key issues include the following:
· Focus Group

· Classroom observations

· Interviews with students

· Test scores

· Vision and Mission statements
CATEGORY B. STANDARDS-BASED STUDENT LEARNING: CURRICULUM
B1.
Rigorous and Relevant Standards-Based Curriculum Criterion

To what extent do all students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of the schoolwide learner outcomes, academic standards, and the college- and career-readiness standards in order to meet graduation requirements?

To what extent through standards-based learning (what is taught and how it is taught), are these accomplished?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Current Educational Research and Thinking: The school uses current educational research related to maintain a viable, meaningful instructional program that prepares students for college, career, and life.

Academic and College- and Career-Readiness Standards for Each Area: The school has defined academic and college- and career-readiness indicators or standards for each subject area, course, and/or program that meet or exceed graduation requirements.
Congruence: There is congruence between the actual concepts and skills taught, the schoolwide learner outcomes, academic standards, and the college- and career-readiness indicators or standards.
Integration among Disciplines: There is integration and alignment among academic and career technical disciplines at the school and where applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained.
Articulation and Follow-up Studies: The school articulates regularly with feeder schools, local colleges and universities, and technical schools. The school uses follow-up studies of graduates and others to learn about the effectiveness of the curricular program. 

Tech High is a magnet school in science, engineering, and technology. The school mission is to prepare students to become thoughtful and productive members of a global technological society. To this end, students participate in a rigorous academic program that includes four years of science and three years of engineering along with the pre-scripted college entrance requirements. The teaching staff is focused on high academic expectations, relevant curriculum, and interdisciplinary content. Schoolwide learning outcomes guide program development. Interviews with potential students are questioned about the Schoolwide Learning Outcomes during the interview process as a way of identifying students who would embrace these ideals. The staff has identified the need to reach out to a more diverse population to that end they have accepted some students for the 2019-2020 school year who have shown enthusiasm for the program but have lower Algebra 1 skills. The addition of extracurricular sports has helped to recruit more rounded students and the planned addition of some visual and performing arts classes should also help them appeal to prospective students. In order for students to participate in expanded course offerings, the school has moved to a block schedule with 8 periods (4 per day).

Curriculum is aligned with the state common core standards and all academic courses are approved through UC/CSU doorways as college prep. Faculty members meet as needed to review articulation concerns. integration of the curriculum is commonplace and encouraged by the administration. Cross-curricular support is evident and assists in student success. Teachers in related content areas regularly coordinate curriculum and joint assessments to ensure an educationally connected student experience. The school is currently located on the CSU Sonoma State campus with the goal of students participate in state college programs but, due to the growth of CSUS, students have limited access.

B2.
Access to Curriculum Criterion

To what extent do all students have equal access to the school’s entire program and are provided assistance with a personal learning plan to meet the requirements of graduation and are prepared for the pursuit of their academic, personal, and career goals?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.
Variety of Programs — Full Range of Choices: All students are able to make appropriate choices and pursue a full range of realistic college and career and/or other educational options. The school provides for career exploration, preparation for postsecondary education, and pre-technical training for all students.

Accessibility of All Students to Curriculum, including Real World Experiences: A rigorous, relevant, and coherent curriculum that includes real world applications is accessible to all students through all courses/programs offered.

Student-Parent-Staff Collaboration: Parents, students, and staff collaborate in developing and monitoring a student’s personal learning plan and their college and career and/or other educational goals. (This includes the evaluation of whether online instruction matches the student’s learning style.)
Post High School Transitions: The school implements strategies and programs to facilitate transitions to college, career, and other postsecondary high school options and regularly evaluates their effectiveness.
This is a magnet school so students have a common interest in science, engineering, and technology. The committee observed students working in small groups on projects that relate what they are learning to real world situations. Students apply and are interviewed to assure that this choice of school program is relevant to them. Students are engaged in the school and show enthusiasm for working together and creating a school culture in which students and teachers push each other. The number of students take classes at the Junior college shows that the school culture supports students challenging themselves.  Teachers and students report that the school has added several AP courses due to student pressure. The Project Based Learning (PBL) program provides many opportunities for students to interact with the community and professionals.
The counselor meets with students and parents each year to discuss progress and future educational plans and are encouraged to use Naviance to help create and manage college goals and plans. Students are encouraged to enroll in courses at SSU or SRJC and many 11th & 12th graders do so. The Tech High 4-year academic program is completely a-g compliant. The school reports a 97% graduation rate with 85% a-g completion and a high national college and university acceptance rate.
CATEGORY B:  STANDARDS-BASED STUDENT LEARNING: CURRICULUM
Areas of strength for Standards-Based Student Learning: Curriculum (if any):
· Academic programs incorporated real world applications motivating students to high performance levels with those connections.

· Expectations among staff and students to comply and excel in standards based tasks.

· Learning expectations rely on students being able and willing to learn and think divergently, allowing them to explore other ideas and opinions.

Key issues for Standards-Based Student Learning: Curriculum (if any):
· Continue to find ways to recruit and accept a diverse student population.

· Continue to expand services to students who traditionally wouldn’t have access to the program.

Important evidence from the self-study and the visit that supports these strengths and key issues include the following:
· School report

· Meetings with Staff

· Focus group

· Classroom observations

· Parent group

· Interviews with students

· School website

· Test scores

CATEGORY C.  STANDARDS-BASED STUDENT LEARNING: INSTRUCTION
C1.
Challenging and Relevant Learning Experiences Criterion

To what extent are all students are involved in challenging and relevant learning experiences to achieve the schoolwide learner outcomes, academic standards, and college- and career-readiness standards?

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Results of Student Observations and Examining Work: The students are involved in challenging and relevant work as evidenced by observations of students working and the examination of student work.
Student Understanding of Learning Expectations: The students understand the standards/expected performance levels for each area of study.
Differentiation of Instruction: The school’s instructional staff members differentiate instruction, including integrating multimedia and technology, and evaluate its impact on student learning.
Course curriculum is challenging and engaging pushing students to think critically and develop mastery over content.  Through academically challenging curriculum learners get excited about relevant content that meets standards. CCSS framework is evident in the rigorous academic coursework. Embracing new curricula like Project Lead the Way and Character Strong confirms the continued support making curricula challenging and relevant to the learning experience for students. Observed group work in across grade levels and curriculum lead to better collaboration and interpersonal skills. Videos and presentations contribute to the development of written and oral communications. Use of video/multimedia/film/photos was observed contributing to technology literacy through use in the classroom. Student expectations are high and supportive of teachers making courses more challenging.  Students have a clear understanding of expected performance levels High motivation levels leads academic success and builds a positive and encouraging circle of influence for other students. Project Based Learning curriculum provide students with higher order thinking, problem solving, problem analysis and self-critique. Freshman essentials support transitioning into high school. Powerschool allows for students to identify strengths and weaknesses. Gradebook grading system enables teachers and students to identify strengths and weaknesses based on the evaluated Expected School-wide Learning Results.  
C2.
Student Engagement Criterion

To what extent do all teachers use a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom that actively engages students, emphasizes higher order thinking skills, and helps them succeed at high levels?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Current Knowledge: Teachers are current in the instructional content taught and research-based instructional methodology, including the integrated use of multimedia and technology.

Teachers as Coaches: Teachers facilitate learning as coaches to engage all students.

Examination of Student Work: Students demonstrate that they can apply acquired knowledge and skills at higher cognitive levels to extend learning opportunities.

Students demonstrate higher level thinking and problem-solving skills within a variety of instructional settings.
Students use technology to support their learning.
Students use a variety of materials and resources beyond the textbook.

Real World Experiences: All students have access to and are engaged in career preparation activities.
Tech High’s use of Project ‘based Learning (PBL) engages students in real world situations. Curricula incorporates learning strategies that excite students about learning. Content knowledge is demonstrated through oral, written, artistic & digital media using technology. Multiple forms of expression/communication inspire students in their success, empowering them in an ability to choose how to share knowledge. Open ended units encourage students to use higher order thinking skills. Effective oral and written communication achieved through strategies implemented in classes. ERWC implemented in college prep English classes assisting students in communications. Group work assist students learn through peer teaching.
CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION
Areas of strength for Standards-Based Student Learning: Instruction (if any):
· Students performance on AP tests are an indicator of meeting standards.

· Various teaching strategies in different classes contribute to accommodate different learning styles.

· Teachers use a variety of resources to support student learning. 

· Community support for the academic program through guest speakers, resources, and volunteer opportunities

· Project based instruction provides hands-on practical challenges resulting in meaningful learning and practical application of content

· School culture supports student learning with students and teachers supporting the high academic program

· Powerschool assists staff members in identifying student academic strengths and weaknesses  
Key issues for Standards-Based Student Learning:  Instruction (if any):
· Continue to systematically build in supports for students.

· Staff development to support Project Based Learning.

Important evidence from the self-study and the visit that supports these strengths and key issues include the following:
· Self-Study

· Students committees

· Focus Group

· Freshman essentials.

· Powerschool.

· Website supports information dissemination and content.

· Effective oral and written communication.

· ERWC implemented in college prep english classes.

· Group work.

CATEGORY D. STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND ACCOUNTABILITY
D1.
Using Assessment to Analyze and Report Student Progress Criterion

To what extent do the school leadership and instructional staff use effective assessment process to collect, disaggregate, analyze, and report student performance data to the school staff, students, parents, and other stakeholders?

To what extent does the analysis of data guide the school’s programs and processes, the allocation and usage of resources, and form the basis for the development of the schoolwide action plan (SPSA) aligned with the LCAP?
INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Professionally Acceptable Assessment Process: The school staff uses effective assessment processes to collect, disaggregate, analyze, and report student performance data to all stakeholders.
Basis for Determination of Performance Levels: The school leadership and instructional staff determine the basis for students’ grades, growth, and performance levels to ensure consistency across and within grade levels and content areas.
Monitoring of Student Growth: The school has an effective system to determine and monitor all students’ growth and progress toward meeting the schoolwide learner outcomes, academic standards, and college- and career-readiness indicators or standards, including a sound basis upon which students’ grades are determined and monitored.

Assessment of Program Areas: The school leadership and instructional staff periodically assess each program area, including graduation requirements, credits, course completion, and homework and grading policies, to ensure student needs are met through a challenging, coherent, and relevant curriculum.

Schoolwide Modifications Based on Assessment Results: The school uses assessment results to make changes in the school program, professional development activities, and resource allocations demonstrating a results-driven continuous process.
To what extent do the school leadership and instructional staff use effective assessment process to collect, disaggregate, analyze, and report student performance data to the school staff, students, parents, and other stakeholders?

Technology High School has systematically implemented Project Based Instruction/Learning (PBL). A major component of PBL is the use of “rubrics” to monitor students’ project base group work.  The leadership team in collaboration with the teachers and other staff members have analyzed and disaggregated state assessment results, student grades and enrollment trends in order to improve overall academic success and drive school-wide decisions. The school as adopted a process of applying the SBAC interim assessments (IACs) at the mid-year mark to 9th grade students to increase the frequency of allowing data to drive instruction and promote learning and supports.

There was no evidence the school has systematically implemented formative assessments to help drive and differentiate instruction and learning.

To what extent does the analysis of data guide the school’s programs and processes, the allocation and usage of resources, and form the basis for the development of the schoolwide action plan (SPSA) aligned with the LCAP?

The school has analyzed (qualitative and quantitative) data students’ social emotional progress (via anonymous surveys and interviews). Based on feedback from stakeholders, the district has increased social emotional support by universally instructing “core mindfulness” in the “Freshman Essentials” class.

Based on analyzation of enrollment trends and the school’s goal of increasing diversity, the school is increasing Visual And Performing Arts (VAPA) courses and athletics programs. With the upgrading move to the new campus, the school will be able to increase their extracurricular activities due to easier access to relevant facilities.

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Professionally Acceptable Assessment Process: The school staff uses effective assessment processes to collect, disaggregate, analyze, and report student performance data to all stakeholders.

There is evidence the school analyzes and disaggregated data to help improve instruction and supports.  This year, the school will implement IACs, to measure students’ success using an assessment aligned to the common core state standards.

There is no evidence the school systematically utilizes formative assessments to differentiate instruction, however, with the PBL model, the students are able to learn in a communal and collaborative learning model which is conducive to learning.

Basis for Determination of Performance Levels:The school leadership and instructional staff determine the basis for students’ grades, growth, and performance levels to ensure consistency across and within grade levels and content areas.

The school monitors student performance on an ongoing basis via classroom grades and attendance.  For incoming 9th graders, placement into a specific math class is determined via the results of an algebra readiness assessment.

Monitoring of Student Growth: The school has an effective system to determine and monitor all students’ growth and progress toward meeting the schoolwide learner outcomes, academic standards, and college- and career-readiness indicators or standards, including a sound basis upon which students’ grades are determined and monitored.

Historically, the percentage of Technology High School students who scored Level 3 (Standard Met) or Level 4 (Standard Exceeded) for English Language Arts and Mathematics is significantly higher compared to the school district and state levels. Same can be said for the SAT/ACT and Advance Placement (AP) results. Furthermore, the percentage of students admitted to competitive universities is quite remarkable.

Assessment of Program Areas: The school leadership and instructional staff periodically assess each program area, including graduation requirements, credits, course completion, and homework and grading policies, to ensure student needs are met through a challenging, coherent, and relevant curriculum.

As mentioned above, the culture of this magnet school is of one that is academically rigorous and competitive.  The goal of most students is to immediately attend a college/university with competitive acceptance rates immediately upon graduation. The PBL framework allows students to learn collaboratively with increase relevance.

Schoolwide Modifications Based on Assessment Results: The school uses assessment results to make changes in the school program, professional development activities, and resource allocations demonstrating a results-driven continuous process.

The school’s focus on PBL and technology has prioritized professional development with the school’s recent adoption of “Project Lead the Way” and English Reading & Writing Curriculum (ERWC) was quite evident via interviews, classroom observations and analysis of data (CAASPP, ACT/SAT, AP and A-G rates).

D2.
Using Assessment to Monitor and Modify Learning in the Classroom Criterion
To what extent do teachers employ a variety of appropriate formative and summative assessment strategies to evaluate student learning?

To what extent do students and teachers use these findings to modify the learning/teaching practices to improve student learning?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Appropriate Assessment Strategies: The school leadership and instructional staff use effective assessment processes to collect, disaggregate, analyze, and report state/school performance data to all stakeholders.

Demonstration of Student Achievement: Teachers use the analysis of assessments to guide, modify and adjust curricular and instructional approaches.

Teacher and Student Feedback: Teachers provide timely, specific and descriptive feedback in order to support students in achieving learning goals, academic standards, college- and career-readiness standards, and schoolwide learner outcomes. Teachers also use student feedback and dialogue to monitor progress and learn about the degree to which learning experiences are understood and relevant in preparing students for college, career, and life.
The school’s openness to elicit feedback from multiple stakeholders was quite evident. After reviewing the relevant achievement data, interviewing students, parents and staff and observing all classes, there is clear evidence the school’s instructional program is intended to provide students with rigorous and relevant curriculum and learning opportunities aligned to the state content standards. Even though the students of this magnet school are historically academically driven students, the small learning environment and strategically determined facilitated instructional activities are geared to prepare all students for future success in college and career in the 21st century global economy.

 

Demonstration of Student Achievement: Teachers use the analysis of assessments to guide, modify and adjust curricular and instructional approaches.

Teacher and Student Feedback: Teachers provide timely, specific and descriptive feedback in order to support students in achieving learning goals, academic standards, college- and career-readiness standards, and schoolwide learner outcomes. Teachers also use student feedback and dialogue to monitor progress and learn about the degree to which learning experiences are understood and relevant in preparing students for college, career, and life.

There are strong indications the school-based curriculum, instructional and professional development decisions are guided from an ongoing analysis of quantitative and qualitative data to promote and sustain successful educational programs.  

There was little evidence all teachers utilize formative assessments on an ongoing basis to reteach students who may be in need to master the learning objective of the class.

CATEGORY D: STANDARDS-BASED STUDENT LEARNING: ASSESSMENT AND ACCOUNTABILITY
Areas of strength for Standards-Based Student Learning: Assessment and Accountability (if any):
· This magnet small school overall has been quite successful facilitating instruction and supports for a vast majority of competitively self-driven learners

· The school utilizes PBL and other research validated frameworks to promote instruction and instruction in a rigorous and competitive learning environment

· There was evidence the curriculum being taught in the classroom was aligned to the California Common Core State Standards

· Rubrics are commonly used to give students focus on learning objectives and used across the curriculum to assess student achievement.

Key issues for Standards-Based Student Learning: Assessment and Accountability (if any):
· As the district continues to reach its goal of educating a more diverse group of students, the school should consider systematically implementing the use of formative assessments to improve learning for all students

· Professional development needs to be ongoing for Project Based Learning and to monitor and adjust programs.

Important evidence about student learning from the self-study and the visit that supports these strengths and key issues include the following:
· Self-Study

· Focus groups

· Student groups

· Observation of classrooms

· Master schedule

· School Website

· California Department of Education (CDE) Dashboard Accountability website

 

CATEGORY E.  SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND ACADEMIC GROWTH
E1.
Parent and Community Engagement Criterion

To what extent does the school leadership employ a wide range of strategies to encourage family, business, industry, and community involvement, especially with the learning/teaching process?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.
Regular Parent Involvement: The school implements strategies and processes for the regular involvement of all stakeholder support groups in the learning and teaching process, including parents of non-English speaking parents, special needs, and online students.

Technology High School has an active Parent Teacher Student Association, as evidenced by their recent success in increasing funding for technology equipment and materials to promote student learning and engagement. The parent and other community organizations are active stakeholders in guiding the school’s leadership and school-wide decisions. The school has been strategic in continuing their strong relationship with the community even while they are in the transition staging of moving to their new campus.
 

Use of Community Resources: The school uses community resources to support student learning.
The school uses businesses, industry and the community to supplement instruction to prepare students for college and career in the global competitive economy. Technology High School effectively implements effective strategies and processes to elicit multiple stakeholders’ feedback to help drive and improve the learning outcomes of all students. Additional supports of families who are not proficient in English or families with special needs was not noted or indicated.

E2.
School Environment Criterion

To what extent is the school a safe, clean, and orderly place that nurtures learning?

To what extent does the school have a culture that is characterized by trust, professionalism, high expectations for all students, with a focus on continuous school improvement?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Safe, Clean, and Orderly Environment: The school has existing policies and regulations and uses its resources to ensure a safe, clean, and orderly place that nurtures learning, including internet safety and Uniform Complaint Procedures.
High Expectations/Concern for Students: The school demonstrates caring, concern, and high expectations for students in an environment that honors individual differences and is conducive to learning.

Atmosphere of Trust, Respect and Professionalism: The school has an atmosphere of trust, respect, and professionalism.
Safe, Clean, and Orderly Environment:The school has existing policies and regulations and uses its resources to ensure a safe, clean, and orderly place that nurtures learning, including internet safety and Uniform Complaint Procedures.

High Expectations/Concern for Students: The school demonstrates caring, concern, and high expectations for students in an environment that honors individual differences and is conducive to learning.

Atmosphere of Trust, Respect and Professionalism:The school has an atmosphere of trust, respect, and professionalism.

Technology High School is currently located on the Sonoma State University.  The facilities seemed to be in exemplary condition.  The classrooms were adequately maintained, clean and orderly.  There is evidence of the school’s implementation of the PBL framework--multiple tools, materials and supplies were visible and easily accessible for students, yet were safely stored.  

The students were quite well behaved, polite and academically focused as evidenced via observations, interviews and analysis of suspension data.

There were posters promoting desirable and respectful social media conduct visible in multiple settings on campus. 

Because the school is a small magnet school, students tend to be engaged and compliant with little need for redirection from adults.  The students and staff seemed to be well connected.

The self-study report of the ESLR’s: Personal Integrity, Citizenship and Global Responsibility, Reflective Learning, Critical Thinking and Effective Communication was clearly modeled during multiple classroom activities and during non-structured activities.

Procedures on how students and staff should respond in the event there was an earthquake or violent intruder on campus were clear, concise and visible in multiple areas (in and out of the classroom).

Multiple stakeholders expressed an interest in expanding the use of safe athletics facilities to promote the whole child experience.

E3.
Personal and Academic Student Support Criterion

To what extent do all students receive appropriate academic support and multi-tiered intervention to help ensure school, college, and career success?
To what extent do students with special talents and/or needs have access to a system of personal support services, activities, and opportunities at the school and community?
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INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are addressed. Add any additional reflections based on the criterion.

Adequate Personalized Support: The school has available and adequate services to support student’s academic and personal needs.
Support and Intervention Strategies Used for Student Growth/Development: Strategies are used by the school leadership and staff to develop and implement personalized multi-tiered intervention approaches to learning and alternative instructional options.
Support Services — Multi-Tiered Interventions and Student Learning: The school leadership and staff ensure that the support services and related activities have a direct relationship to student involvement in learning based on the schoolwide learner outcomes and academic standards, e.g., within and outside the classroom, for all students, including the EL, high achievers, special education, and other programs.

Equitable Support to Enable All Students Access to a Rigorous Curriculum: Through the use of equitable support all students have access to a challenging, relevant, and coherent curriculum.
Co-Curricular Activities: The school ensures that there is a high level of student involvement in curricular and co-curricular activities that link to schoolwide learner outcomes, academic standards, and college- and career-readiness standards.
This magnet small school has students with a long history of academic success whom are quite driven with the pursuit of taking multiple AP courses and becoming competitive college applicants. Multiple students reported to having a strong connection with their teachers and other staff. They also reported feeling close with their peers. Nevertheless, the results of the California Healthy Kids Survey indicated a significant percentage of Technology High School students suffering from “hopelessness” and suicidal ideation. The school has a full-time counselor; however, a great deal of her time is dedicated for academic counseling.  The school should expand teaching students research validated strategies to improve their mental health (e.g. self-talk, diaphragmatic breathing and emotional management) systemically and universally. The school should also implement an effective model to provide targeted supports for students who may need more intensive supports. Even though it was not indicated in the self-study, via interviews it was learned students were exposed to “core mindfulness lessons” in their freshman Essentials class.

CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND ACADEMIC GROWTH

Areas of strength for School Culture and Support for Student Personal and Academic Growth (if any):
· School leadership and staff ensure that all activities have a direct relationship to promoting student learning.

· The school’s small environment and focus on rigorous learning opportunities has paved the way for an engaging, safe and supportive learning environment.

· The school’s small environment and focus on rigorous learning opportunities has paved the way for an engaging, safe and supportive learning environment.

· The school demonstrates a caring, cohesive and supportive educational environment most conducive to learning.

· The strong connection with their teachers and other staff.

· The school ensures that there is a high level of student involvement in curricular and co-curricular activities including sports that link to schoolwide learner outcomes, academic standards, and college- and career-readiness standards.

· The strong academic support and guidance through the school program

Key issues for School Culture and Support for Student Personal and Academic Growth (if any):
· The school and staff continue efforts to increase parent involvement in the school

· The district and school staff work toward finding resources and facilities where students can safely play competitive sports

· Find ways to provide social and emotional support for students in this high stress environment.

Important evidence about student learning from the self-study and the visit that supports these strengths and key issues include the following:

· Meeting with parents

· Focus groups

· Student groups

· Committee observations

· Self-Study

· Conferences

Chapter IV: Synthesis of Schoolwide Strengths and Critical Areas for Follow-up
Synthesize schoolwide areas of strengths and list numerically. Be sure that these can be documented by other sections of the report.

Schoolwide Areas of Strength (list numerically)
1. The strong connection students have with their teachers and other staff provides support for the academic program.

2. The culture of the school includes a high expectation of student achievement in a caring, cohesive and supportive educational environment.

3. The school ensures that there is a high level of student involvement in curricular and co-curricular activities including sports that link to school success.

4. The school’s small environment and focus on rigorous learning opportunities has paved the way for an engaging, safe and nurturing learning environment.

5. Learning expectations rely on students being able and willing to learn and think divergently, allowing them to explore other ideas and opinions.

6. The school utilizes research validated frameworks to promote instruction in a rigorous and competitive learning environment.

7. Project based instruction provides hands-on practical challenges resulting in meaningful learning and practical application of content.

8. Teachers use various teaching strategies, resources and technology to support student learning across the curriculum accommodating different learning styles.

9. Highly qualified staff emphasizes teacher leadership and ongoing collaboration focusing on student-learning outcomes. 

10. The school’s commitment to expand services to students who traditionally wouldn’t have access to the program.

11. Community support for the academic program is seen through guest speakers, resources, and volunteer opportunities.

12. The willingness to find ways to be more inclusive and include a diverse population of students

13. Schoolwide learner outcomes, academic standards, and college- and career-readiness standards promotes a strong academic support and guidance.

Synthesize schoolwide critical areas for follow-up and list numerically. Be sure that these can be documented by other sections of the report.
· Ensure that all Critical Areas have a “who,” “what,” and a “why” in relation to the impact on student learning

· Confirm areas already identified by the school in the action plan sections

· Confirm areas to be strengthened within the already identified areas

· Identify any additional areas to be added to the action plan that have been identified by the visiting committee. This includes areas related to student achievement and other profile data, the school program and operation, and the action plan.

Schoolwide Critical Areas for Follow-Up 
(list numerically; include who, what, why, and the impact on student learning)
The visiting committee concurs with the school’s identified critical areas for follow-up that are outlined in the schoolwide action plan. These are summarized below: 

1. Continue to reach a goal of educating a more diverse group of students and seek additional ways to recruit a student population who traditionally wouldn’t have access to the program.

2. In an increasingly diverse student population, there is a need to identify student needs and systematically build in supports for students.

3. Professional development needs to be ongoing for Project Based Learning and to monitor and adjust programs ensure that all activities have a direct relationship to promoting student learning.

In addition, the visiting committee has identified critical areas for follow-up that need to be addressed:

1. Assure that the action plan has clearly defined timelines for completing each of the self-identified four goals and reporting them to all stakeholders.

Chapter V:  Ongoing School Improvement 
· Include a brief summary of the schoolwide action plan

Technology High School has identified four goals the Self-study Action Plan as follows: 
Technology High School WASC goal 1: 90% of students will score proficient or higher in English Language Arts and Math on the state standardized test to indicate college and career readiness.

Technology High School WASC goal 2: Technology High School will close the achievement gap on AP and State Standardized exams for socioeconomically disadvantaged students.

Technology High School WASC goal 3: Technology High School will recruit and retain more diverse student population by increasing college preparatory visual and performing arts electives options.

Technology High School WASC goal 4: Technology High School will continue to focus on equality and inclusivity in its outreach, recruitment, enrollment and retention of new students to achieve a fair representation of gender, race and socioeconomically disadvantaged students. 

The four goals encompass the VC’s Critical Areas for Follow-up. (better communication among stakeholders, data creation and assessment, collaboration, grading practices and rubrics, and academic rigor). The team’s consensus was that these needed to be highlighted for emphasis due to being an integral part of the more global goals.

· Comment on the following school improvement issues:
· Adequacy of the schoolwide action plan in addressing the identified critical areas for follow-up

· Do the action plan sections address the critical areas for follow-up?

· Will the action plan steps enhance student learning?

· Is the action plan a “user-friendly” schoolwide action plan that has integrated all major school initiatives (e.g., II/USP, technology plan, staff development plan)?
· Is the action plan feasible within existing resources?

· Is there sufficient commitment to the action plan, schoolwide and systemwide?
· Is the schoolwide action plan aligned to the Local Control and Accountability Plan (LCAP)?
· ADVANCE \d4Existing factors that will support school improvement

· Impediments to improvement that the school will need to overcome

· Soundness of the follow-up process that the school intends to use for monitoring the accomplishment of the schoolwide action plan.

There are specific sections within THS’s Self-study action plan that address the critical areas for follow-up along with the self-identified schoolwide learner outcomes. The plan has clearly defined steps showing who is responsible, what is being assessed, how it is being assessed, where the funds will be coming from, and an explanation of when it will be assessed. Who and when the follow-up is done and how the reporting to stakeholders are weaknesses. The leadership is aware and will make the corrections to the Action Plan.
The administration is committed to the action plan and ESLERs/Essential Abilities; and it is using the action plan, SPSA, the WASC action plan to move an established staff towards enhancing the rigor in the curriculum school wide and developing common assessment tools departmentally then school wide.

The action plan is aligned with LCAP funding/goals with support of the district and site administration, staff, parent committees, and school community. With the total commitment to these goals by the stakeholders, the action plan is supported in order to support/improve the student learning.

THS has a strong and vocal community dedicated to the school. A strong support of site and district administration along with the support of the school board to the action plan and stated goals. There are no fiscal or site impediments to the action plan; and the monitoring process has clearly defined who is responsible for the assessment, when the assessment takes place, how it is funded, and how it is reported to all stakeholders. 

Online Programs: iNACOL Standard A: Mission Statement: The mission statement of a quality online program clearly conveys its purpose and goals. It serves as the basis for the program’s day-to-day operations, as well as a guide for its strategic plans for the future. Communications between and buy-in from stakeholders is a critical component of a mission statement. [iNACOL Standard A, 2009]





Online Programs: iNACOL Standard B: Governance Statement: Governance is typically provided by a Board of Directors, an Advisory Board or an ISCHOOL Board. In a quality online program, governance and leadership work hand-in-hand, developing the operational policies for the program and its leadership and staff. [iNACOL Standard B, 2009]





Online Programs: iNACOL Standard C: Leadership: The leadership of a quality online program is accountable to the program’s governance body, and is responsible for setting and meeting the operational and strategic goals in support of the program’s mission and vision statements. [iNACOL Standard C, 2009]





Online Programs: iNACOL Standard D: Planning: A quality online program makes planning, managed by the leadership and staff of the organization a regular part of the program. There are several types of planning activities, including strategic planning, long-range and operational planning, which identifies annual goals. Effective planning is not a one-time activity, but instead should provide opportunities for reflection on how to improve the organization’s performance. [iNACOL Standard D, 2009]








Online Programs: iNACOL Standard I: Integrity and Accountability: In a quality online program, leadership is transparent in its management of the program, providing regular and timely information on progress towards attainment of goals, alignment with policies and standards, and achievement of student learning outcomes. [iNACOL Standard I, 2009]





Online Programs: iNACOL Standard E: Organizational Staffing: A quality online program recognizes appropriate levels of staffing are critical to the success of an online program. Staff should be well-trained in order to successfully meet their performance goals, and are provided with appropriate levels of support, resources, feedback and management. [iNACOL Standard E, 2009]





Online Programs: iNACOL Standard G: Financial and Material Resources: A quality online program has adequate financial and material resources to accomplish the mission of the organization. These resources are appropriately planned for and expended using sound business practices. [iNACOL Standard G 2009]





Online Programs: iNACOL Standard J: Curriculum and Course Design: A quality online program will have a well thought-out approach to its curriculum and course design whether it develops its own courses and/or licenses curriculum from other educational providers. [iNACOL Standard J, 2009]





Online Programs: iNACOL Standard H: Equity and Access: A quality online program’s policies and practice support students’ ability to access the program. Accommodations are available to meet a variety of student needs. [iNACOL Standard H, 2009]





Online Programs: iNACOL Standard K: Instruction: A quality online program takes a comprehensive and integrated approach to ensuring excellent online teaching for its students. This process begins with promising practices but is equally committed to continuous improvement and adaptation to student learning needs through professional development. [iNACOL Standard K, 2009]





Online Programs: iNACOL Standard L: Assessment of Student Performance: A quality online program values student academic performance and takes a comprehensive, integrated approach to measuring student achievement. This includes use of multiple assessment measures and strategies that align closely to both program and learner objectives, with timely, relevant feedback to all stakeholders. [iNACOL Standard L, 2009]





Online Programs: iNACOL Standard Q: Parents/Guardians: In a quality online program, parents and guardians play an integral part in their students’ educational life. They work as a team with faculty, administrators, guidance services, and organizational support to ensure a quality educational experience for their students. [iNACOL Standard Q, 2009]





Online Programs: iNACOL Standard P: Organizational Support: A quality online program has organizational support to oversee the instructional learning environment as it is conveyed through technology. Some organizational support services may be distributed between the programs and other entities, depending on the physical location where the students are taking their online courses. [iNACOL Standard P, 2009]





Online Programs: iNACOL Standard N: Organizational Support: A quality online program has student support services to address the various needs of students at different levels within the organization. The levels of support are appropriate and adequate for a student’s success. [iNACOL Standard N, 2009]





Online Programs: iNACOL Standard O: Guidance Services: A quality online program has guidance services to support students and parents to ensure success of the online program. Depending on the program, these services are either directly provided by the program or a service provider, or in the case of supplemental programs, these services may be provided by the local school. [iNACOL Standard O, 2009]
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